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The context of the UAE is rapidly changing. The UAE is a society that has traditionally been open and welcoming to 
other cultures while simultaneously holding close to its own values and traditions. Rapid economic development 
and	internationalization,	however,	has	posed	a	profound	impact	on	preserving	and	effectively	fostering	national	
identity among nationals and expatriate students in K-12 schools. 

Private schools particularly in need of reinforcing UAE national identity given the international demographics 
of students and teachers, multiple international curricula, and primary reliance on English as the lingua franca. 

Fostering UAE national identity consistently and deeply requires a structured approach. The Situational Analysis 
conducted for the My Identity Program revealed the necessity of a curriculum framework that will provide private 
schools with the guidance required to establish well-designed school wide programs. The report concluded that a 
flexible	framework	that	allows	schools	to	maintain	their	ingenuity	in	approach	and	adapt	to	their	school	context,	
curriculum and student population when needed.

This document outlines the My Identity Curriculum Framework designed to equip private schools with a relevant 
and	flexible	framework	that	guides	schools	on	a	robust	implementation	of	national	identity.	Essential	to	the	
framework	are	scaffold-learning	outcomes	that	provide	suggested	direction	on	what	to	teach	across	levels	of	
understanding to establish and consolidate the national identity for all students.

The purpose of this document is to instill a deep sense of identity, create sustainability over time within schools, 
and transform and foster tangible change in students over time related to their appreciation of national identity. 
This document outlines a curriculum framework that captures the structure, requirements, philosophy, model, 
and	a	learning	continuum	that	will	define	the	My	Identity	Program.	It	focuses	on	the	gaps	and	needs	in	the	local	
context as revealed by the research process. This was set as a priority so that the program objectives emerge from 
local needs and fully customized to the context of private schools with their multi-faceted audience and multiple 
layers of content complexity required.

These gaps triangulated with the conceptions of identity derived from the literature, and matched with the best 
practices elicited from local and international benchmarking. The process of developing the requirements is also 
informed by the vision and voices of stakeholders.

National identity is a “System of social and moral values associated with the lifestyle of the people in the past, 
present and future. This system is founded on invoking the essence of the people’s existence and analyzes the 
factors behind its survival, in order to preserve its existence in the face of all challenges. This can be achieved 
through strengthening the fundamental concepts of belonging, citizenship, work and productive initiatives.” 

The	Ministry	of	Culture,	Youth,	and	Community	Development	defines	an	ideal	citizen	of	the	UAE	as	being	loyal,	
religious,	educated,	fluent	in	Arabic,	connected	to	the	Arab	world,	open	and	interactive	to	the	whole	world,	 
is positive and takes initiative, productive, ethical, aware of one’s history, endowed with a strategic vision, family-
oriented, and hospitable.

- Ministry of Culture, Youth, and Community Development (2009)

The themes listed below were drawn out from the Situational Analysis, social, national, civil, and Islamic studies of 
the MoE, including best practices, to articulate the key areas that the My Identity Program will address. Learning 
outcomes are mapped across age groups using these themes.

The following are the six program organizational themes followed by a brief conceptualization of each:

1. My Values Are My Identity
Values are the root of identity. Values teach us how to be in the world, how interact with others, and determine 
what we emphasize as aspects of our shared identity. Emirati values are rooted in moderate Islamic principles 
and practices. These values inform national aspirations, the social fabric of Emirati society, and the norms that 
define	Emirati	culture.	Through	this	theme,	students	will	learn	about	Islamic	values,	and	applicability	of	how	Islam	
influences	life	in	the	United	Arab	Emirates.

2. My Language Is My Identity
Arabic is a living language that is vibrant in meaning, rich in dialects, and dynamic in how it has informed 
cultural nuances across the Middle East. Language is an essential aspect of Emirati identity. It shapes the way 
we think and how to interact with people. Through this theme, students will gain an appreciation for why 
Arabic is such an important language locally and globally, and will work on tasks that develop their language 
skills as a language of life.1 A detailed situational analysis was conducted between May – July 2014 about teaching national identity in Abu Dhabi K-12 private schools. The objective was to 

understand how and to what extent national identity is fostering in private schools. To understand the impact and implications of such root causes a situational 
analysis	consisting	of	four	primary	data	sets	conducted.	The	study	includes	findings	from	a	review	of	academic	literature	on	identity,	Benchmarking	best	practices	in	
local, regional, and international organizations, School visits, and Interviews with PSQA key stakeholders.

1.0 Introduction

Definition1.2

Purpose1.1

Themes1.3
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3. My Community Is My Identity
The	UAE	society	is	rich	in	history	and	heritage,	which	affects	the	formation	of	its	future.	The	extended	social	
relations among its members demonstrate the importance of maintaining unity and cohesion. Students will 
realize through this value the holistic fabric of UAE society. They will learn about the UAE, not only through the 
essential facts, but also through other aspects that preserve the uniformity of the community and promote 
loyalty and belonging.

4. My Culture Is My Identity
Culture	 is	often	defined	by	 food,	dress,	and	art.	However,	each	of	 these	 is	grounded	 in	customs	and	traditions.	
The	way	we	dress,	how	we	eat,	and	what	defines	beauty	in	art	are	all	rooted	in	cultural	values.	Connecting	values	
to cultural forms deepens our understanding of how cultural practices evolve, what makes something culturally 
aligned or not aligned, and how cultures adapt through cross-cultural interactions. In this theme, students will gain 
an appreciation for Emirati culture both past and present.

5. My Citizenship Is My Identity
Citizenship is a foundational pillar of UAE identity fostering belonging and loyalty to the country, and a connection 
with the GCC region through a shared history. Citizenship also is intended to foster an appreciation for being a 
global citizen thinking about global issues within a local lens.

6. My History Is My Identity
The UAE has a long and rich history in the region. It is essential that students learn how history informs the future 
of the UAE and how the history of the UAE interacted with the histories of the region. 

1. My Identity program must be complimentary to MoE National Curriculum subjects (not a replacement). 

2.	 The	program	should	have	a	flexible	design	to	allow	for	differentiated	implementation	in	schools	in	terms	of	
time and place of delivery while achieving the objectives.

3. The program must have a structure in a way that minimizes the burden on schools’ teachers  
and administrators. 

4. The program should have a core element of an academic integrative curriculum 

5. The program should stand on an overarching supporting framework that schools’ leaders are responsible  
for implementing it.

1. Content of the program has to promote the elements of the Emirati national identity: deep values rooted in 
Arabic language, religious education, culture, civilization, values, community, history, and Emirati traditions.

2. The focus of the program will be mainly Emirati culture and values rather than diversity and cross  
cultural values.

3.	 Program	content	should	be	relevant	to	students	in	the	fact	that	it	includes	current	local	events	and	reflects	the	
contemporary developments in the local context. 

4. Program content should focus on providing experiential learning opportunities that are hands-on, meaningful, 
and engaging for students.

5. Program content should achieve a high level of engagement and should motivate students. 

6.	 Program	content	should	enable	students	to	engage	with	different	levels	of	complexity	and	depth	to	meet	the	
needs of particular schools communities. 

7. The program should identify and locate existing resources (electronic and print) to enable for  
effective	implementation.

8. Program content should reinforce parent’s involvement in their children education process.

9. Program content should foster the collaboration between schools and local community organization.

The following program level requirements describe the basis upon which the My Identity Program must adhere to 
and	rely	on	the	findings	of	the	Situational	Analysis.

Requirements	are	divided	into	five	sections:	Structural,	Content,	Implementation,	Assessment,	and	Teacher	
Requirements.

2.0 Program Requirements

Structural Requirements2.1

Content Requirements2.2
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1.	 Program	implementation	should	be	accompanied	by	feasible	and	effective	professional	development	for	
teachers and administrators.

2.	 The	training	program	should	focus	on	building	capacity	through	a	cascading,	cost-effective	model	that	
facilitates collaboration within schools and between schools.

3.	 Implementation	has	to	maximize	efforts	of	the	community	and	foster	collaboration	and	commitment	through	
partnerships	(e.g.	between	private	schools	of	different	populations,	between	private	and	public	schools,	with	
parents, and/or with local companies and organizations).

4. Schools should work on infusing the program into their mapping and systems with regardless to their curricula 
type or subjects.

5. Emirati team should lead the Implementation process as they understand and embody UAE national identity.

6.	 Schools	need	to	create	an	implementation	team	from	the	stakeholders	to	design	the	flexible	implementation	
plan according to their own school context.

1. Ensure assessment tools and protocol at three distinct levels:

  a) Assessment of student learning
  b) Assessment of program implementation at a classroom/teacher level
  c) Assessment of program at a school-wide/administrator implementation level

2.	 Providing	schools	with	program-specific	assessment	tools	and	comprehensive	for	all	school aspects.

3.	 Incorporate	the	My	Identity	Program	into	the	ADEC	School	Inspection	Framework	to	ensure	effective	and	
consistent implementation.

4. Schools should demonstrate an Evidence of Impact (EoI) of the program through the assessment process.

5. Teachers will formatively assess students’ growth.

All	private	schools	teachers	will	be	offered	professional	development	sessions	to	ensure	they	are	meeting	the	
following key points:

•	 Develop	the	style	of	planning	of	My	Identity	Framework	(MIF)	across	the	six	broad	themes	detailed	previously	
regardless of the school’s chosen curriculum, nature of school’s environment, and school’s populations.

•	 Integrate	the	framework	themes	into	the	planning	and	delivery	of	the	school	curriculum.		

•	 Provide	Evidence	of	Impact	(EoI)	that	the	framework	themes	have	been	mapped	to	the	content	of	the	 
school curriculum plan.

•	 Offer	equal	and	equitable	learning	opportunities	for	all	students,	regardless	of	age,	gender,	background,	
interest, learning style, and ability, to achieve the framework outcomes. 

•	 Capture	and	record	student	development	while	reflecting	their	understanding	of	the	(MIF)	themes.

•	 Cultivate	in	all	students	awareness,	appreciation,	and	the	practical	application	of	the	framework	values.

Implementation Requirements2.3

Assessment Requirements2.4

Teachers Requirements2.5

3.0 Framework Components

Heritage,	

Interaction 

with Others

Relationships, 

Sustainability, 

Health	and	

Safety and 

Environment

Taking Initiative, 

Respect, 

Empathy, 

Caring,	Honesty,	

Integrity, and 

Tolerance

Interdisciplinary,	Inquiry	Based-Learning,	Assessment	for	Learning,	21st	Century	Skills,	Flipped	

Classrooms,	Differentiated	Instruction,	Multiple	Intelligences,	Thinking	Skills	Integration,	and	

Connection to Students’ Lives.

The program has been aligned with regional and international best practices of other countries that 

have developed similar frameworks. This framework has been aligned with other ADEC projects and 

processes such as: Student Competency Framework, Curriculum Compliance, School Development 

Plan, and Irtiqa’a Inspection Program.

Areas of 
Interaction

Implementation 
Characteristics/ 
Pedagogy

Alignment

Themes Culture Community Values

Language of 

Communication 

and Thinking

Good 

Citizenship 

and Loyalty

UAE 

Civilization, 

Modern 

Emirates

Arabic 
Language Citizenship History

My Identity ComponentsTable 1
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This	document	will	offer	a	detailed	description	of	the	framework	elements	starting	from	outside	until	reaching	the	
foci of the framework.

•	 School	Development	Plan	(SDP): The SDP is the overarching element of the My Identity Framework, as it will 
enhance a school’s steps to implement the program as an integral part of it. 

The pillars of the framework derived from UNESCO education principles: “Learning the Treasure within -  
UNESCO Publishing”.

A. Learning to Know: The relationship between social and economic activity is fostered through a wide range of 
educational approaches and combining education pedagogies such as interdisciplinary through deep planning.

B.	 Learning	to	Do:	Emphasizes	not	learning	tasks	solely	but	the	acquisition	of	the	required	competence	that	
enables students to deal with a variety of situations practically. 

C.	 Learning	to	Be:	Encourages	students	to	practice	greater	independence	and	judgment	combined	with	solid	
sense of responsibility for the attainment of common goals.

D. Learning to Live with Others: Emphasizes living with others as collaborative members of the global village, 
thinking in organizing the future of the next generations, using their knowledge, skills, values, and attitudes  
to survive and develop their capacities to work respectfully.

•	 Abu	Dhabi	Vision	2030:	Abu Dhabi 2030 Vision is to create a confident, secure society and to build a 
sustainable, open and globally competitive economy, which will enable the Emirates to capture socio-economic 
transformation strategy, and represent the road map of achieving Abu Dhabi’s aspiration for a secure and 
sustainable future. This framework will underpin the private schools to have young people educated about 
their identity according to the best international standards including knowledge, attitudes, values and the 
required	skills	to	enable	them	to	be	practical	workers	who	can	offer	their	maximum	contribution	to	making	the	
economy internationally competitive.

•	 Local	and	Expat	Students: Alignment with diverse types of local and expat students is foundational as this 
program has been designed to allow teachers to adapt to the learning needs of any group of students local  
or	expatriates.	Based	on	individual	school	contexts,	diverse	student	populations,	and	general	transitory	 
nature	of	private	school	students,	this	program	allows	for	flexibility	for	the	starting	point	of	where	learning	
outcomes begin.

•	 Irtiqa’a: The program connected to the Irtiqa’a framework / ADEC private schools / inspection Manual to use as 
a tool and guide for school development.

•	 International	Curriculum:	This	program	is	a	school-wide	program	that	does	not	limit	itself	to	specific	subjects	
or	curriculum	types.	Much	like	a	character	education	program,	this	framework	allows	flexibility	and	adaptability	
in its implementation.

My Identity Framework

UAE
Identity

History
Language
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Communica
tio

n 

and Thinking

Citizenship

Community

Relationships,  
Sustainability,	Health	 

and Safety

Cu
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ion w
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ers
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Taking Initiative, Respect, 

Em
pathy	&	Care,	Honesty	&	

Integrity, Tolerance
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Inquiry based 

Learning

Multip
le 

Intellig
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s

Co
nn
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n 
to

 
St

ud
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 L
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21st Century

Skills

Interdisciplinary
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n

Ba
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de
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n

Assessm
ent for 

Learning

Technology 

Integration

Thinking Skill 

Integration

UAE Old 

Civilization
Modern 

UAE

Themes

SDP

Areas of 
Interaction

Implementation 
Characteristics /  

Pedagogy

Local and Expat 
Students

Abu Dhabi 
Economic Vision 

2030

 Irtiqa’a Inspection 
Framework

Diverse International 
Curriculum

Framework Overarching Element / Introduction3.1

Framework International Pillars3.2

Framework Foundations3.3
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Relevant to the New School Model and Student Competencies Framework schools will run the program based on the 
following structure of pedagogies to facilitate the students learning of identity themes and areas of interaction:

Implementation Characteristics/Pedagogy3.4

Implementation Characteristics Table 2

It	is	a	specific,	engaging	learning	process	that	includes	questioning,	responding	

with evidence, investigating, justifying, and modifying ideas based on its real 

context	(Bell,	2010).

Flipped learning is a pedagogical approach, which transfers the instructions from 

group focus to an individual focus in which direct instruction moves from the group 

learning space to the individual learning space, and as a result the teacher will 

create a new learning environment where students interact, engage, and enhance 

their	learning	through	different	types	of	activities	(http://flippedlearning.org/site/

default.aspx?PageID=1).

21st century skills that are meeting the vision of 2030 are the 4Cs: 

•	 Communication	(communicating	with	others	clearly	for	buy-in).

•	 Collaboration	(ability	to	work	with	teams,	pose	and	evaluate	scientific	

arguments with others, and reasoning with diverse concepts).

•	 Critical	Thinking	(reasoning	effectively,	using	systematic	thinking	styles,	making	

judgments and decisions, and solving problems.

•	 Creativity	(thinking	creatively,	working	creatively	with	others,	and	

implementing innovation). 

The	skills	definitions	derived	from	the	partnership	for	21st	Century	Skills	

Framework. (www.21stcenturyskillsmn.org).

It is a method of designing educational lessons based on: identifying results, levels 

of	evidence	that	support	the	desired	results,	and	finally,	design	the	activities	that	

will make the desired results happen (Wiggins, 2008).

This pedagogy depends on moving from the theoretical side of education into the 

practical side by creating links between students learning and the real life situations 

to make learning tangible.

This	theory	believes	in	grouping	dominant	general	intelligence	into	different	

specific	modalities.	These	modalities	are	Musical–Rhythmic,	Visual–Spatial,	Verbal–

Linguistic,	Logical–Mathematical,	Bodily–Kinesthetic,	Interpersonal,	Intrapersonal,	

Naturalistic,	and	Existential	(Gardner,	H.1995).

Infuses technology into learning contexts through rich and wide activities to 

enhance students’ learning.

Linking diverse ideas through modern discourse to create a uniformity of these 

ideas, knowledge, and synthesis through wide integration elements from other 

fields	of	knowledge	to	understand	their	own	material	(Klein,	1990).

An approach of meeting student’s needs, interest, and learning styles in terms of: 

learning objectives, presentation, content; activities, assessment, and homework, 

through well-developed teaching resources and material to ensure that we 

secure equal and equitable opportunity of learning for all students (Allan, S. D., & 

Tomlinson, C. A. 2000).

Different	types	of	activities	led	by	teachers	and	students	to	provide	useful	

information that they use to adjust and modify the teaching and learning activities 

in	a	continuous	process	(Black,	1998).

Process of integrating and infusing thinking skills into the context. These skills 

include decision-making, problem solving, comparing, contrasting, and predicting.

Inquiry-Based Learning

Flipped Classroom

21st Century Skills

Backward Design

Connection to Students’ Lives

Multiple Intelligences

Technology Integration

Interdisciplinary

Differentiated	instruction

Assessment for Learning

Thinking Skills Integration

Implementation  
Characteristics/Pedagogy

Implementation  
Characteristics/Pedagogy

Definition

Definition

These themes have been extracted from the scope and sequence of the Ministry of education in the U.A.E. in 
addition to international best practices in this area:

1.	 Culture:
•	 Heritage	refers	to	UAE	national	heritage	and	culture.	

•	 Interaction	with	Others	refers	to	nurturing	student	understanding	of	their	own	culture	to	be	able	to	interact	
with others in other parts of the world to achieve the 2030 Vision of being global citizens.

2.	 Language:
•	 Language	of	Communication:	Arabic	is	the	mother	tongue	of	the	citizens	in	the	U.A.E.	

3.	 History:	
•	 UAE	Civilization	refers	to	UAE’s	different	historical	stages	including	the	old	nations	who	lived	on	this	land	and	

their life styles and histories.

•	 Modern	UAE	includes	the	establishment	of	the	UAE,	Sheikh	Zayed	Bin	Sultan,	and	the	leadership	of	Sheikh	
Khalifa	Bin	Zayed	and	his	brothers	the	Rulers	of	Emirates	to	lead	UAE	towards	the	global	level	of	performance	
in	all	fields.

Organizational Themes and Areas of Interaction3.5
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4.	 Values:
•	 Taking	Initiative:	taking	the	initiative,	respect,	compassion,	care,	honesty,	integrity	and	tolerance,	these	values 

are Islamic and common humanity values with others around the world.

•	 Respect:	students	will	learn	how	to	respect	themselves,	others,	and	the	community	they	are	living	in.

•	 Empathy	and	Care:	students	will	be	capable	to	demonstrate	empathy	and	care	towards	themselves,	others	and	
the local environment.

•	 Honesty	and	Integrity:	students	will	learn	about	Emirati	ethics	and	values	that	are	rooted	in	Islamic	values.

•	 Tolerance:	students	will	be	capable	to	accept	others	and	live	with	them	overcoming	differences.	

5.	 Citizenship:
•	 Good	Citizenship	and	Loyalty:	students	will	learn	about	what	it	means	to	be	good	citizens	who	reside	in	the UAE.

6.	 Community:
•	 Relationships:	students	will	learn	about	relationships	with	others	and	their	local	environment	and	the	influence	

of good relationships with other communities.

•	 Sustainability:	students	will	learn	the	concept	of	sustainability	according	to	the	UAE	context.

•	 Health,	Safety,	and	environment:	students	will	learn	all	the	necessary	factors	that	are	related	to	this	subject	
gradually according to their age groups.

The following list captures 4 key program level elements that the Situational Analysis has pointed to as highly 
recommended program components for future phases. 

“My	Identity”	portal	is	an	electronic	platform	that	utilizes	technology	to	offer	students	and	teachers	with	a	variety	
of resources and information that support the implementation of the program. The portal will also act as a mean 
for communicating news and events related to national identity, demonstrating the works of schools, marketing 
the program, and reaching out to the wider community. 

All Abu Dhabi private schools participate and are invited to an annual “My Identity” Festival. This festival will 
involve students of all grade levels, parents, teachers, and administrators in a forum that includes competitions, 
presentations, workshops, curriculum connections, and an exhibition of projects. This festival will be the medium 
for celebrating the accumulative works related to “My Identity” program in schools.

“My Identity” Club will allow for forming productive groups of teachers and students in every school who lead 
the implementation of national identity related tasks and activities throughout the year. The clubs will have a 
predetermined framework and approach that nurture students’ leadership, collaboration, communication, and 
creativity skills. These clubs will participate with their work and projects related to promoting the elements of 
national identity in an annual competition along with “My Identity” Festival.

The program should be of a dynamic interactive nature, and invites contributions and partnerships from 
the community. These partnerships can include public-private schools partnerships, private-private schools 
partnerships, partnerships with local organizations, and linking existing events to national identity. Public-Private 
Schools Partnerships include structured activities that will allow a win-win collaborative partnership to enhance 
the elements of National Identity in both schools. Private-Private Schools Partnerships might be established 
between	schools	that	have	significant	Emirati	populations	with	schools	that	have	significant	international	student	
populations so that they can learn from each other and build bridges in relation to national identity. Partnerships 
with local organizations will support and enhance the implementation of the program. Examples of organizations 
are	National	Archives,	Emirates	Heritage	Club,	Family	Development	Foundation,	Sheikh	Zayed	Preserve,	 
UAE Red Crescent, Special Care Center (center for physically and intellectually challenged children), retirement 
home,	organizations	that	support	the	efficient	use	of	petroleum,	and	veterinary	clinics.	These	organizations	will	
enable	students	to	perform	authentic	tasks	related	to	national	identity	and	will	offer	great	opportunities	for	
experiential learning. Finally, existing events linked to the national identity. This will include events like the annual 
science	fair	in	which	innovations	would	be	geared	towards	finding	solutions	to	UAE	challenges	(such	as	diabetes,	
carbon	footprint,	traffic	congestion,	etc.).

4.0 Program Components for Future Phases

“My Identity” Portal4.1

“My Identity” Festival4.2

“My Identity” Club4.3

“My Identity” School Partnerships4.4
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To allow schools to craft their own delivery plan, the following factors are recommended to consider: 

If your school has a methodology to achieve the curriculum integration then you might use this as a suggestion to 
further	refine	your	identity	delivery	approach.	Curriculum	integration	needs	a	school-wide	program	that	does	not	
limit	itself	to	specific	subjects	or	curriculum	types.	Much	like	a	character	education	program	that	focuses	on	linking	
subjects	and	required	resources	to	create	a	successful	connection.	In	addition,	this	framework	allows	flexibility	
and adaptability in its integration.

The consideration of students’ attainment and understanding of learning outcomes is a vital part to ensure that 
the	program	is	meeting	the	purpose	behind	its	design.	Accordingly,	the	Curriculum	Framework	document	offers	
some recommendations for teaching approaches. These suggestions will help schools to reach the advanced level 
of	High	Achievement	for	All	students.

Below	is	a	list	of	methods	that	are	optional	and	can	be	used	in	your	school.	Noteworthy,	this	is	not	an	exhaustive	
list to the school to be committed to. According to these methods, students will take school-wide hands on 
activities through great ideas derived from their own culture. They will step into the foci of themes central ideas, 
and	interdisciplinary	learning	pedagogy.	However,	you	might	have	some	others	to	use	for	integration.

1. Identity Days Scripts
Each	area	of	interaction	can	be	incorporated	into	the	school’s	curriculum	plan	and	reflected	through	identity	days.	 
Schools can organize these days as one way to reinforce identity themes throughout the year. It can also be a way 
to	engage	parents	and	the	local	community.	Identity	Days	also	serve	as	an	effective	way	for	students	to	showcase	
their learning outside the classroom. Identity Days are a great way to highlight the depth and breadth of 
knowledge, skills, values and attitudes while employing visual arts and applied skills through the program.

2. Skills Plus
Skills Plus is about taking common core skills such as: decision - making, problem solving, comparing, contrasting 
and applying these skills to teach national identity. Identity is often taught as a common set of facts. Skills Plus 
serves as a reminder to incorporate soft skills into any and all identity based initiatives in the school such as lesson 
plans and even Identity Days. 

3. Standing with Heroes 
Heroes	are	a	key	element	of	nation	building.	Students	can	be	introduced	to	local	heroes	and	leaders	to	explore	
their leadership skills and recognize the superior contribution of those leaders to Abu Dhabi Community. Through 
such an activity, students will appreciate the qualities of heroes and strive to emulate them at school and at home.

4. Identity and Literature
Students will enrich their language arts skills through using diverse activities to understand literature through a 
variety of practices connected to their identity.

5.0 Key Issues 5. STEAMIS
STEAMIS stands for: Science, Technology, English, Arabic, Math, Islamic, and Social Studies. It has two approaches: 
one	is	scientific	(Science,	Technology,	Math),	and	the	other	one	is	Humanities	approach	(Arabic,	English,	Islamic,	
and	Social	Studies).	Both	approaches	are	leading	students	into	a	holistic	inquiry	based-learning	projects	as	they	
establish	their	identity	profiles.	STEAMIS	serves	as	a	reminder	that	identity	can	be	taught	from	an	interdisciplinary	
lens and not solely from one subject perspective. 

For	example,	the	diagram	below	illustrates	how	Sheikh	Zayed	Mosque	can	be	introduced	from	an	interdisciplinary	
perspective using STEAMIS:

(2) Estimation issues have designed to teach dimensional analysis, and approximation, and the importance of identifying personal assumptions

Curriculum Integration5.1

Students Attainment5.2

Program Integration5.3

STEAMISFigure 2

(I) Islamic: Value of 
mosques from the 
Islamic perspective

(S) Social Studies: The 
significance	of	the	

mosque as one of the 
main identity features 
for Abu Dhabi Emirate. 

This approach could 
be developed by the 

school according to their 
contexts

(M) Math: Use Fermi’s 
issues (2), measurements 
of the mosque features, 
or matchsticks activities 

(Estimation)

As an example of  
“STEAMIS”	Sheikh	Zayed	

“Masjed” as one of the major 
civilization features of  

Abu Dhabi

(S) Science: Is it from green 
buildings? What are green 
buildings? Is it friendly to 

the environment?

(A) Arabic: They will 
work on pictograph 

activities

(E) English: Students will 
work on anecdotal reports 

about mosques

(T) Technology: Group of 
students live stream from 
the mosque to a second 

group at the school using 
Google+ system
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6.0 School Planning

This	section	provides	recommendations	on	how	to	implement	the	“My	Identity”	program	effectively.	Noteworthy,	
planning will pave the way for the progress and implementation of the framework. Schools must have their own 
curriculum delivery plan and yet integrate this framework into their delivery and implementation plan.  
The	flexibility	of	the	program	will	enable	schools	to	set	their	own	implementation	approaches,	time	scales,	action	
plans, and resources. 

Schools will independently decide whether to map the program horizontally or vertically. This decision will depend 
on whether a school prefers to focus on classroom integration of identity or a school-wide approach or a 
combination of the two. 

The	table	below	shows	the	specific	roles	and	responsibilities	of	the	Head	of	Faculty	(HoF).	These	are	organized	
according	to	different	aspects	as	following:

As	mentioned	above	each	school	must	have	three	different	levels	of	planning	as	following:

•	 Departmental	Level	

•	 Classroom	Level

•	 Teacher	Level

My Identity Program - Teacher’s Manual20

Levels of Planning6.2

Introduction6.1

Levels of School Planning Table 3

Head of 

Faculty HoFs

•	Support	the	FIT	

and coordinate 

with them 

to facilitate 

their mission 

throughout 

school

•	Support	the	

FIT through 

developing 

departments 

wide-assessment 

policy

•	Develop	their	

subjects 

activities and 

connect with 

other subjects 

and plans 

through a 

wide range of 

interdisciplinary 

practices

•	Ensure	that	their	

staff	members	

are familiar with 

the integration 

plan

•	Cooperate	with	

other	HoFs	

to support 

the FIT with 

the required 

resources 

to meet the 

planning and 

implementation 

processes

Aspect Practical 
Application

Program 
Evaluation

Monthly Active 
Hour (1)

Integrating 
ICT into the 
Framework

Resources
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•	Enhance	the	

planning, 

implementation, 

assessment, 

and evaluation 

processes of the 

program

•	Capture	students	

learning and 

evaluate	staff	

performance 

to improve 

teaching 

and learning 

processes

•	Guarantee	the	

availability of 

ICT required 

materials and 

resources 

for	staff	and	

students

•	Support	the	

implementation 

of the school 

ICT integration 

plan into the 

framework

Aspect Practical 
Application

Program 
Evaluation

Monthly Active 
Hour (1)

Integrating 
ICT into the 
Framework

Resources

(1)	The	Active	Hour	is	a	proposal	for	schools	to	implement	60	minutes	per	month	to	integrate	the	framework	of	My	Identity	outcomes	with	extracurricular	activities	
after school. Students will work through groups and according to their age group.

In the table below is the specific roles and responsibilities of the (Individual Teachers). These are organized 
according	to	different	aspects	as	following:

Detailed Roles & Responsibilities (Individual Teachers)Table 4

Individual 

Teachers

•	Using	

appropriate 

pedagogies 

to enhance 

student 

learning 

through an 

interactive 

environment

•	Coordinate	

with colleagues 

in the same 

department 

and other 

departments 

during the 

planning and 

implementation 

processes

•	Reflect	their	

learning from 

the framework 

professional 

development 

sessions inside 

classes and 

through the 

school wide-

activities 

•	Evaluate	their	

performance 

during and 

after the 

implementation 

process to 

identify their 

areas of 

improvement

•	Capturing	

student learning 

process for 

the framework 

outcomes

•	Identifying	

student 

achievements in 

their classes 

•	Highlight	

student 

strengths 

and areas of 

improvement 

to build on 

these strengths 

and support 

weaknesses

•	Readiness	

to organize 

individual 

classroom 

activities

•	Support	school	

initiatives by 

organizing 

common 

activities to 

implement the 

framework in 

a school wide-

approach 

•	Ability	to	

translate the 

school wide-ICT 

integration plan 

inside classes 

and during 

whole school 

events

•	Using	proper	ICT	

materials and 

resources to 

enrich students 

learning process

•	Using	relevant	

and tangible 

resources 

through the 

implementation 

of the 

framework 

to enhance 

student 

understanding 

and practical 

learning

Aspect

Aspect

Practical 
Application

Practical 
Application

Program 
Evaluation

Program 
Evaluation

Monthly Active 
Hour

Monthly Active 
Hour

Integrating 
ICT into the 
Framework

Integrating 
ICT into the 
Framework

Resources

Resources
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7.0 Monitoring and Evaluation

Key	Issue:	Student’s performance and progress during the framework implementation should be monitored 
well. This guidelines document enables school principals to adapt to build student’s capacity of knowledge, skills, 
values, and attitudes.

Target

Age Group – Learning 
Outcomes

Program Structure

Practical Application

EOI Evidence of Impact

Students Engagement

•	Inquiry	based-learning

•	Interdisciplinary	

approach

•	Technology	Integration

•	Professional	

development for 

teachers

•	Classroom	Observations

•	2	days	professional	

development for 

teachers

•	5	days	of	Observations	

by FIT

•	Students	Satisfaction	

Survey

•	FIT	Cumulative	

Classroom Observation

•	Identity	Portfolios

Continuous Assessment

•	Technology	Integration

•	AfL	Assessment	for	

Learning activities

•	Multiple	intelligences

•	Professional	

development for 

teachers

•	Classroom	Observations

•	2	days	professional	

development for 

teachers

•	3	days	of	Observations	

by FIT

•	Students	Satisfaction	

Survey

•	FIT	Cumulative	

Classroom Observation

•	Identity	Portfolios

Gauge Impact

•	Holistic	school	Screening	

Process

•	Professional	

development for 

teachers

•	Classroom	Observations

•	2	days	professional	

development for 

teachers

•	3	days	of	Observations	

by FIT

•	Students	Satisfaction	

Survey

•	FIT	Cumulative	

Classroom Observation

•	Identity	Portfolios

•	Holistic	school	Screening	

Process

Aspect Stage	1	(1st	Year) Stage	2	(2nd	Year) Stage	3	(3rd	Year)

Each school has a specific planning approach, and this approach is suitable according to the school’s context. 
Figure 3 will support the understanding of the linkages between the normal lesson plan and the framework 
content integration into this plan.

Lesson Planning Model6.3

Introduction7.1

Lesson Planning MapFigure 3

Subjects

Field

Title of the lesson

Lesson Observation

Framework Outcomes

Themes	-	Branches

Implementation of  
selected outcomes

Monitoring Desired 
Outcomes

Lesson integration including: 
Objectives,	Presentation,	Activities,	Afl,	Differentiations,	Closure,	Homework

Suggested map to build student’s capacity towards understanding the framework outcomesTable 5
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Suggested mapping of a successful teaching and learning of the frameworkFigure 4

SMART Strategic Targets Data Collection Findings 

•	Establishing	a	foundation	

of Excellence in Learning 

and Teaching of the 

framework (EFELT)

•	Evaluate	learning	and	

teaching processes of the 

framework outcomes 

•	Engage	all	students	

including the 

disconnected students 

•	Differentiate	the	program	

for diverse students as 

one	size	does	not	fit	all

•	Identify	action	steps	

and recommendation to 

improve students who are 

still behind 

•	Understand	the	outcomes	

connections within age 

groups 

•	Observation	and	

Walkthroughs 

•	Students	Age	Groups	

(Surveys and Interviews)

•	Teachers	Focus	Groups	

(Surveys and Personal 

Views) 

•	School	Leadership	

Team (SLT) views and 

interviews

•	Parents	Satisfaction	

(Surveys) 

School Annual  

Report on:

•	Framework	Context

•	Areas	of	Strategic

•	Areas	of	Improvement

•	Gap	analysis

•	Action	Steps

•	 Framework	implementation	Team	FIT	should	be	able	to	measure	students	attainment	and	design	action	plan	to	
address their weaknesses.

•	 Framework	implementation	team	FIT	should	be	able	to	follow	students	learning,	record	their	progress,	and	
provide evidence for that.

•	 Framework	implementation	team	FIT	should	be	able	to	stimulate	teachers	to	record	student’s	assessment,	
which in turn prove their progress by the end of each academic year, and identify the next steps.

•	 Framework	implementation	team	FIT	should	be	able	to	identify	professional	development	topics	for	teachers	
based on following their needs by the end of each semester.

Schools need to know how we measure the implementation of the framework outcomes, pedagogies, student 
engagement, and parents’ involvement. We recommend the following points to demonstrate how does the 
evidence of impact look like?

•	 Training	needs	analysis	needs	to	be	conducted	prior	to	the	first	year	and	annually.

•	 Conducting	classroom	observations	for	teachers	at	least	once	per	semester	to	gauge	progress	and	successful	
implementation.

•	 Ensure	students	engagement	and	parent’s	satisfaction	through	surveys	and	personal	interviews.

•	 Data	collection,	analysis,	identifying	gaps,	and	next	steps	to	handle	it.

•	 Capturing	and	exchanging	best	implementation	practices	between	teachers,	classrooms,	and	departments.

Measuring	Evidence	of	Impact	(EoI)	within	the	Framework	Implementation7.2

Exemplars	of	an	Evidence	of	Impact	for	a	Successful	Framework	Implementation7.3
Key	Issue:	The teaching and learning process should be monitored well during the framework implementation. 
This	process	will	enable	both	teachers	and	leaders	to	identify	strengths	and	build	on	areas	of	weakness.	Below	is	a	
recommended guidelines map that school principals can use to build a successful teaching and learning process.
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Students have a limited 

understanding of 

identity and its impact on 

contemporary communities 

in Abu Dhabi and across 

the world.

They	have	only	a	superficial	

awareness of the 

traditions, heritage, and 

values of the UAE that 

underpins	and	influences	

the life in Abu Dhabi.

Students have some 

knowledge of the variety 

and range of Abu Dhabi’s 

multi-cultural community. 

They are not very aware of 

other cultures from around 

the world.

Students have an 

adequate understanding of 

identity and its impact on 

contemporary communities 

in Abu Dhabi and across 

the world.

They have a basic 

knowledge of the 

traditions, heritage and 

values of the UAE that 

underpins	and	influences	

the life in Abu Dhabi.

Students appreciate the 

variety and range of Abu 

Dhabi’s multicultural 

community, as well as their 

own culture and other 

cultures from around the 

world.

Students have a good 

understanding of 

Identity and its impact on 

contemporary communities 

in Abu Dhabi and across 

the world.

They appreciate the 

traditions, heritage and 

values of the UAE that 

underpins	and	influences	

the life in Abu Dhabi.

Students have a good 

appreciation of the multi-

cultural nature of Abu 

Dhabi as well as their own 

culture and other cultures 

from around the world.

Students demonstrate an 

excellent understanding 

of identity and its 

impact on contemporary 

communities in Abu Dhabi 

and across the world. And 

this is shown through 

self-responsibility, which 

leads to taking initiatives 

and implementation of 

volunteer work.

They respect and 

appreciate the traditions, 

heritage and values of 

the UAE that underpins 

and	influences	the	life	in	

Abu Dhabi. This is shown 

through active participation 

in forums and activities 

that promote and reinforce 

traditional habits.

Students have an excellent 

understanding and 

appreciation of the multi-

cultural nature of Abu 

Dhabi, as well as their own 

culture and other cultures 

from around the world. And 

this is shown through their 

participation in cultural 

debates that are held 

during school activities.

1 Foundation 2 Emerging 3 Established 4 Outstanding 

Foundation: Appropriate evidence used to determine that the school is not meeting the standard beyond a 

basic level.

Appropriate evidence used to determine that the school is partially meeting the standard in a manner 

that indicates on-going growth.

Appropriate evidence used to determine that the school is consistently very competent.

Substantial evidence utilized that indicates the school is consistently performing to a very high 

standard. An outstanding performance is a role model and/or leader of the schools in this area 

(Adapted from ADEC Teachers Evaluation Standards, 2011).

Emerging:

Established:

Outstanding:

8.0 Suggested Summary to Evaluate School Performance

All schools will be appraised according to the four Professional Standards for schools. The evaluators will be asked 
to use evidences to justify their judgment(s).

Each school will receive a rating for each standard that indicates performance according to the following scale:

Introduction8.1

Schools Levels of PerformanceTable 6

Levels	of	Schools	Performance	–	Exemplification	of	the	three	aspects	above	(a-c)Table 7

The following will be considered appropriate sources of data for evaluators when making judgments:

•	 Formal	classroom	observations.

•	 Unscheduled	observations	of	the	teacher,	including	walking	through	their	class,	observing	the	teacher	while	
they are supervising students, etc.

•	 Document	analysis	(lesson	plans,	unit	plans,	assessment	tasks,	assignments,	evaluation	of	written	feedback	to	
students,	student’s	profile	comments.	The	documented	absence	of	any	of	these	may	also	be	used	as	evidence	
by the evaluator.

•	 Formal	and	informal	observations	and	conversations	with	the	teacher.

•	 Schools	perceptions	of	implementing	the	framework.

Key	Issue: Table 7 demonstrates how schools will understand the gradual release process that they will use to 
reach	the	outstanding	level	for	specific	aspects.	To	reflect	the	significance	of	understanding	this	process;	we	
selected the following key aspects as an exemplar:

a. Enhance and consolidate local students’ understanding of their UAE Identity.

b. Foster expat students’ appreciation of UAE National Identity of UAE.

c. Students’ awareness of the interaction between multi-cultural Community in Abu Dhabi to understand wider 
world cultures and becoming global citizens.

Raising Performance8.2
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Levels	of	School’s	Performance	-	Exemplification	-	identity	program	in	generalTable 8

•	Clothing,	food,	celebration

•	Emphasis	on	past

•	Identity	is	limited	to	a	single	

element 

•	Differences	not	acknowledged	

•	Basic	understanding	of	local	

identity

•	Uncoordinated	event-based,	

field	trips

•	Poor	application	of	the	national	

curriculum

•	Limited	curriculum	integration	

for my identity framework within 

the school curriculum map

•	History,	culture,	religion

•	Emphasis	on	past

•	Identity	is	limited	to	a	simple	

comparison

•	Differences	acknowledged	

•	Building	bridges	between	

cultures

•	Coordinated	events,	field	trips

•	Acknowledged	national	

curriculum

•	Inconsistent	curriculum	

integration within the school 

curriculum map

•	Shared	cultural	and	

individual values

•	Emphasis	on	present	

shaped by past and informs 

future

•	Identity	is	multi-faceted

•	Differences	celebrated	

•	Social	responsibility	and	

social action

•	School-wide	event-based,	

field	trips

•	Collaborative	national	

curriculum

•	Coordinated	curriculum	

integration within the 

school curriculum map
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2 Intermediate 3 Advanced

9.0 Data

As data inform planning, schools are required to stand on a solid base of data. This will enable them to have a well-
balanced planning process according to constant facts.

The focus on dealing with data issues will be according to the following aspects:

1. Data Gathering (Needs Assessment): the aim is that teachers will verify their performance with solid data to 
ensure that no student will be left behind according to the framework outcomes. Needs assessment requires 
the	committee	to	reflect	upon	“how	well	the	teacher	is	doing	in	meeting	the	framework	outcomes?	

Introduction9.1

Key Points of Data Focus9.2

Key	Issue:	The table below demonstrates how teachers will understand the gradual release process that they 
will	use	to	reach	the	outstanding	level	of	the	identity	program.	To	reflect	the	significance	of	understanding	this	
process; we selected the following key exemplar:

The data will include the following aspects:

•	 Students	achievement	of	the	framework	outcomes

•	 Students	surveys

•	 Parents’	satisfaction	surveys

•	 Meeting	framework	expectations	(mission,	vision,	values)

2. Data Analysis: The data team will analyze the data by comparing the performance of students in various 
periods.	Then	develop	effective	strategies	to	improve	school	performance.	Schools	should	choose	their	
approach	to	data	analysis	so	that	one	size	does	not	fit	all.

3. Needs Prioritization: After completing the data analysis process and identifying students’ needs, the teacher 
will support the data committee to identify more needs to address. Up to this point the committee and the 
teacher should determine the which needs receive the top priority

4. Goal Setting: It is a crucial part in the planning process after teachers prioritize their goals through the 
recommendations of the data committee to the school leadership team. The committee will send their 
recommendations to the school leadership team. These goals should be SMART and linked to the framework 
mission, vision, and philosophy. 

The goals must be:

•	 Driven	by	students’	performance-based	needs

•	 Consistent	with	the	framework	vision	and	mission	statement

•	 Point	to	the	strengths	and	weaknesses	in	the	framework	application

•	 Reflecting	the	data	committee	vision
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This document has captured teachers’ requirements to strengthen identity: values linked to the Arabic language, 
Islamic Education, history, culture & traditions. The manual centered on providing practical knowledge to teachers 
through high levels of planning and implementation perceptions, encouraging their creativity to allow positive 
contribution and meeting the needs of private schools.

The following table is capturing a list of appendices, which are enriching the use of this document.

A list of optional references, books, websites and resources will be available in a separate booklet. 

10.0 Conclusion

11.0 Appendices

Appendix	#1	TEACHER’S	CHECKLIST	FORM
Teacher’s Name: ..............................................................

Grade / Subject: ................................................................

Date: .................................................................................

4 = High Performing 3 = Established 2 = Emerging 1 = Foundation N/O = Not observed

 4 3 2 1 N/OTeaching/Learning Strategies

Teacher uses a variety of teaching strategies

Teacher uses supportive materials for the curriculum

Teacher	provides	for	differentiated	learning	(support	for	emerging	and	high	
performing students)

 4 3 2 1 N/OTeacher Preparations/Planning

Lesson plan is complete and present

Lesson objectives match my identity curriculum framework

Lesson includes stimulating starter activity and teacher  
guided instruction

Lesson includes an appropriate child centered activity

Lesson	includes	closure	(appropriate	time,	reflection	strategies,	 
questions, sharing)

Lesson includes an assessment that matches the objectives

Materials for lesson are present and prepared

Extra	work	is	prepared	for	early	finishers

 4 3 2 1 N/OClassroom Management and Climate

Children were supervised throughout whole lesson

Teacher uses positive management strategies (reward systems, positive 
language, movement around the classroom)

Classroom routines were evident

Classroom	reflects	the	children’s	work	and	current	theme	of	study

Children raise their hand for attention

Teacher uses various voice tones
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O: Observed

N/O: Not Observed

NA: Not Applicable

 O N/O NA

Students are able to apply the developed skills

Students are given opportunities to work individually /pairs / groups

Students are engaged and on task

Evidence of Learning 

Appendix	#2	Teacher’s	PD	Reflection	Sheet

Teacher: ..................................................................................................................

HoF:	 ........................................................................................................................

School:  ...................................................................................................................

Progress with implementing Professional development topics:

Review the PD, implementation and follow-up

...........................................................................................................................................................................................................

...........................................................................................................................................................................................................

...........................................................................................................................................................................................................

...........................................................................................................................................................................................................

...........................................................................................................................................................................................................

Review Records:

Meetings, observations (joint), weekly schedule, monthly report and assessment

..........................................................................................................................................................................................................

..........................................................................................................................................................................................................

..........................................................................................................................................................................................................

..........................................................................................................................................................................................................

..........................................................................................................................................................................................................

Suggested Individual PD:

Examples

...........................................................................................................................................................................................................

...........................................................................................................................................................................................................

...........................................................................................................................................................................................................

...........................................................................................................................................................................................................

...........................................................................................................................................................................................................

Date:  ................................................

Coaching:

Issues	arising	with	staff,	pedagogy,	curriculum,	assessment	and	support	required

..........................................................................................................................................................................................................

..........................................................................................................................................................................................................

..........................................................................................................................................................................................................

..........................................................................................................................................................................................................

..........................................................................................................................................................................................................

Signatures:

Teacher:																																																																												HoF:......................................

Notes:

...........................................................................................................................................................................................................

...........................................................................................................................................................................................................

...........................................................................................................................................................................................................

...........................................................................................................................................................................................................

...........................................................................................................................................................................................................

Action Points:

1  ........................................................................................................................................................................................................

2  ........................................................................................................................................................................................................

3  ........................................................................................................................................................................................................

Teacher:...............................................................................	 HoF:.......................................	Date:...................................................
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Name of Teacher

Name of School

Date

Subjects and Grades Taught

Mentor

Four Key Areas that Represent the Role of the Teacher

Teacher and Mentor must work together to determine at which tier the teacher currently functions at and then 
together decide which tier the teacher will be working in order to achieve a successful planning and implementation 
of the program according to ADEC standards.

 Tier 5 Tier 4 Tier 3 Tier 2 Tier 1

	 1.1	 Self	-	Reflection

 1.2 Performance Development

 1.3 Collaboration

 1.4 Leadership

1. The Profession

Tiers Evaluation Overview

Appendix	#3	Professional	Standards	for	Teachers

 Tier 5 Tier 4 Tier 3 Tier 2 Tier 1

 Tier 5 Tier 4 Tier 3 Tier 2 Tier 1

 Tier 5 Tier 4 Tier 3 Tier 2 Tier 1

 2.1 Knowledge

 2.2 Learning Resources

 2.3 Planning and Preparation

 2.4 Assessment

	 3.1	 Effective	Teaching	and	Learning

	 3.2	 Differentiation

 3.3 Classroom Management

 3.4 Safe Learning Environment

 4.1 Parents

 4.2 Reporting

Comments:

2. The Curriculum

3. The Classroom

4. The Community
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Teacher:

Areas of 
focus

Planning and 
Learning 
Objectives

Teacher’s 
instructions

Students  
Engagement

Standards for 
each	field

•	Planning	based	on	Identity	themes

•	Uses	students’	achievement	data	to	Inform	
instruction

•	Has	a	clear	objective

•	Links	objectives	to	other	subjects

•	Applies	gradual	release	approach	(I	do,	we	
do, you do)

•	Uses	a	variety	of	instructional	strategies

•	Explicit	instructions	enthusiastic,	clear	 
and direct

•	Establishes	outcomes	of	learning

•	Uses	open	questioning	techniques

•	Teacher’s	questioning	encourages	higher	
order thinking

•	Engages	all	students	and	interacts	 
with them

•	Paces	teaching	to	maintain	attention

•	Ensures	independent/group	activities	are	
completed accurately and enthusiastically

•	%	Of	teacher	talk,	%	of	students	on	task

•	Draws	out	group	responses	during	
collaborative work

•	Provides	feedback	during	and	after	
activities

Date:

Class:

Period:
Focus theme during 
observation:

…../…../201 
………...……
…………...…
………...……

………...……
………...……

…../…../201 
………...……
…………...…
………...……

………...……
………...……

…../…../201 
………...……
…………...…
………...……

………...……
………...……

Subject/theme:...............................................................
...............................................................
...............................................................

................................................

................................................

................................................

Appendix	#4	Teacher’s	Observation	form Classroom 

Management

Differentiation

Assessment 

for learning

Next	steps	

•	Classroom	layout	is	supportive	of	group/
individual learning

•	Materials	organized,	displayed	and	readily	
available for all

•	Strong	classroom	management	skills

•	Positive	relationship	with	students

•	Plans	different	learning	Experiences	to	meet	
individual students needs

•	Evidence	in	the	lesson	plan,	groupings,	
resources, tasks, questioning

•	Provides	more	than	one	opportunity	to	
practice each new skill

•	Pre-assessment	for	students	knowledge

•	Provides	specific	feedback	for	individual	
students

•	Checks	students’	understanding	of	
individual and group activities

3	stars:	Due to teacher’s outstanding 

performance in three important aspects

1 wish to see if they were implemented  

by the teacher

3 stars:

1..........................

...........................

...........................

...........................

...........................

2.........................

...........................

...........................

3.........................

...........................

...........................

1 wish

1..........................

...........................

...........................

...........................

...........................

...........................

3 stars:

1..........................

...........................

...........................

...........................

...........................

2.........................

...........................

...........................

3.........................

...........................

...........................

1 wish

1..........................

...........................

...........................

...........................

...........................

...........................

3 stars:

1..........................

...........................

...........................

...........................

...........................

2.........................

...........................

...........................

3.........................

...........................

...........................

1 wish

1..........................

...........................

...........................

...........................

...........................

...........................
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3 questions: observer wish to ask  

the teacher

Signature

3 questions:

1...........................

............................

............................

............................

............................

2..........................

............................

............................

3..........................

............................

............................

School 
Leadership 
Team SLT 
member:

School 
Leadership 
Team SLT 
member:

•	This	model	derived	from	Tamkeen	training	program	for	government	schools.

3 questions:

1...........................

............................

............................

............................

............................

2..........................

............................

............................

3..........................

............................

............................

3 questions:

1...........................

............................

............................

............................

............................

2..........................

............................

............................

3..........................

............................

............................
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Teacher	Name:..................................................................... Date:	 .................................... Age	Group	Level: 2 (Grades 1-5)

Subject: National identity Framework    Length: 90 minutes

Title: Respecting Others     Theme:	Values,	Culture,	Citizenship,	and	History

Areas	of	Interaction:	respect,	kindness,	caring,	and	positive	influence

Influential	figures	are	good	examples	of	role	models	whose	qualities	and	characters	

influenced	all	people	around	them.	Their	stories	will	bring	the	concept	of	respect	to	

life, which makes it easy for students to understand.

Students will realize the concept of “respect” in a wider sense through simulation of 

examples and role models.

•	 Students	will	understand	the	meaning	of	respect.

•	 Students	will	know	about	the	value	and	importance	of	respect.

•	 Students	will	read	about	and	search	role	models	who	depict	the	value	of	respect.

Resources

Stories	of	the	Prophets	in	the	Holy	Quran.

Assessment

Pre-Assessment/Checking Prior Knowledge: KWL Chart and Read Aloud.

Formative Assessment: Responding to video and short stories, Search on the web, 

making a poster, answering informal questions, presenting work.

Summative Assessment/Review: Students will present their work at the end of the 

lesson. The teacher will take notes from students’ presentations.

Appendix	#5	Lesson	Plans

Readiness and Choice

Students complete the activity that match their level of readiness. The students 

also have a choice to complete 1 out of three activities, based on their choice 

(PowerPoint, Poster, Short Story, etc).

Create a KWL Chart

Read to the students Our Granddad (check bibliography), then ask the class,  

“What does it mean to respect someone else? Whom Should we respect? Why should 

we respect them” Complete the Know part of the chart as students respond. Under the 

W (what would you like to learn more?), ask the class what they would like to learn more 

about respect and people we should respect, and complete that part of the chart.  

Later, complete the L (what the students learned) part of the chart.

Read a Story about a role model

•	 Select	a	story/video	featuring	a	role	model	-	Example,	Stories	of	the	Prophets	in	

the	Holy	Quran	and	show	it	to	the	class	as	a	video.	Ask	students	to	tell	who	the	

role model is, and how was his/her relationship to the people around him/her?

-	 How	did	the	model	treat	other	people?

•	 Assign	small	groups.	Assign	group	jobs,	timekeeper,	manager,	scribe,	etc.	Each	

group will write a report or make a presentation about one role model and his/

her respect for the people they deal or live with. Students may choose any of the 

following activities:

- Watch 1 or 2 videos about a role model on the computer, and make a poster or 

power-point presentation that show the role model’s qualities of respect. For 

example,	Sheikh	Zayed	was	very	kind	to	children;	he	respected	the	elderly	and	

helped them lead a decent life; he respected women’s right to be educated.

Warm up / Introduction / 
Pre - Assessment

Teacher Input/Main Student 
Activity

Differentiation

For the next 10 minutes, one student from each group should present the group’s 

work, whether it is a story, a poster, or power point presentation.

The	teacher	may	choose	to	read	a	story	or	a	text	about	Sheikh	Zayed,	and	then	give	

the class the choice to present their work using PowerPoint, Writing in their Journal, 

and Making a Poster to show qualities of respect in a role model. 

Closure

Alternative Activities
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Science:	Students may do a research in one of the famous scientists’ achievement  

to show how he has respected people needs, and dedicated his life to fulfill  

these needs.

Technology: Students can create a photo story of an act of respect and its 

consequences.

English:	English language teachers can teach this lesson as is, with a focus on 

improving	reading	fluency.

Arabic: Arabic teachers can teach this lesson with a focus on the elements of a story, 

setting, characters, plot, etc.

Math: The math teacher and the students will work together to keep track of all the 

acts of respect they observe during the day. They will use an abacus or tally chart 

to keep track of that. At the end of the day, the students will add up the tallies to 

see how many acts of respect were recorded. This can be done every week to see 

progress in students’ relationships.

Islamic:	Islamic Studies Teachers may also complete this lesson as it is, with more 

focus	on	the	character	of	prophet	Mohammed	(Peace	Be	Upon	Him)	and	how	he	

cultivated the principle of respect among people.

Social	studies: Social Studies Teachers may complete this lesson with a focus on 

respect of the law, respect of fellow citizens in the community, respect of public 

properties, etc.

Subject Integration Teacher	Name:..................................................................... Date:	 ..................................... Age	Group	Level:	3 (Grades 6 - 9)

Subject: National identity Framework    Length: Two 90-minutes sessions 

Title: Student Driven Voluntary Work   Theme: Values, Citizenship and Society 

Areas	of	Interaction:	caring, compassion, respect, responsibility

The students will discuss problems that they know of in their schools, communities 

and around the world and then narrow down these issues, focusing on the one that 

is most important to them. Students will then research and discuss the chosen issue, 

finding	a	way	that	they	believe	they	can	make	a	difference.	Students	will	then	choose	

a way to best impact the issue such as raising money, making posters about the issue 

or collecting items. The process should be totally student-driven and teacher-guided.

Students will see what they have learnt about the initiative and volunteer work in 

the state in a broader manner that expresses their understanding in a positive way 

through collective initiatives to do community service.

Students will identify major issues in the society and the world.

Students will discuss problems that are important to them.

Students will choose an issue that they want to have an impact on.

Students	will	research	the	issue	and	ways	to	make	a	difference.

Students	will	perform	an	action	that	benefits	the	issue.	

Resources

The	“The	Starfish	Story”	that	will	help	kids	realize	the	difference	just	one	person	

can make.

Computers with internet connection for research.

Typical classroom supplies such as markers, scissors and paper.
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Assessment

Throughout the project, teachers will monitor students to make sure all students are 

involved.	A	written	reflection	by	students	on	the	process	and/or	what	the	students	

learned will easily assess the students’ learning.

The children will have a choice of the issue they want to research:

High	Performers	can	research	more	complicated	issues.

Low Performers will research simple issue like trash or hunger with teacher’s 

guidance.

The	teacher	may	also	play	Zaky’s	Adventures	-	The	Earth	Has	a	Fever	(Check	

Bibliography)	and	then	discuss	with	children	about	climate	change,	and	what	they	

can do for the environment.

The	teacher	will	read	“The	Starfish	Story”	or	any	other	story	to	the	class	about	how	

one	person	can	make	a	difference.	This	will	empower	the	children!

The teacher will talk to the students about voluntary work, how they will be 

embarking	on	a	great	adventure	to	make	a	difference	in	the	world.	This	will	be	

through	choosing	an	issue	important	to	them,	and	finding	a	way	to	make	 

a	difference.

•	 Then,	the	teacher	will	ask	the	students	make	a	list	of	All	of	the	problems	in	the	

world. These can be local or global problems such as bullying, deforestation, 

world hunger, etc.

•	 In	small	groups,	have	students	discuss	the	problems	and	make	a	short	list	of	the	

ones	that	are	important	to	them	and	that	they	feel	they	could	affect	the	most.

•	 As	a	class,	discuss	and	narrow	down	this	smaller	list,	perhaps	then	coming	to	

a vote. If you have a large class, you could split them into groups and tackle a 

couple of problems, or you could save one problem for another semester.

•	 Once	the	problem	is	solved,	lead	the	children	through	small	or	whole	group	

discussions	about	how	best	they	can	make	a	difference	with	this	problem.	 

If the children worry about world hunger, probably raising money is best. If the 

children worry about the environment, picking up trash or helping with recycling. 

Differentiation

Teacher Input/Main 
Student Activity

Warm up / Introduction / 
Pre - Assessment

Closure

Subject Integration

is an option. If the children worry about animals, volunteering at the local shelter 

or making posters about the animals to hang around the city is an option.

•	 Children	sometimes	have	great	ideas	to	solve	problems,	but	they	might	be	costly.	

The teacher should explain to the students how they could volunteer to do 

without having to pay anything.

•	 The	teacher	will	guide	the	students	through	every	step	of	the	way,	but	ensure	

that the kids do the work.

When the project is completed, celebrate with the children and make sure to do a 

thorough	job	of	reflecting	on	the	process	and	thanking	those	who	were	involved.

Science:	Science Teachers may have students research Global Warming and discuss 

solution that can address it. Other issues that can be researched are Waste, 

deforestation and the impact on animal habitats.

Technology:	Students can create a PowerPoint presentation to show a problem in 

the school and the process it took them to solve this problem. Then they should 

share with the admin and the rest of the classroom. They can also upload the 

PowerPoint to the website.

English: The students will write about a problem they faced in life, causes of the 

problem, how it made them feel, how they solved it, and who helped them solve it. 

Arabic:	The students will write about a problem they faced in life, causes of the 

problem, how it made them feel, how they solved it, and who helped them solve it. 

Math: Math Teachers may ask the children to do research, for example, the impact 

of	Red	Crescent	on	reducing	the	number	of	Hungry	people	in	UAE,	or	the	number	of	

orphans	who	benefit	from	the	Red	Crescent’s	services.

Islamic	Studies: Islamic Studies Teachers may have a discussion about the hadith of 

Prophet	Mohammed	(Peace	be	Upon	Him):

•	 “Emaan	has	sixty	odd	or	seventy	odd	branches.	The	uppermost	of	all	these	are	

the Testimony of Faith: `La ilahaillallah’ (there is no true god except Allah) while 

the least of them is the removal of harmful object from the road. And shyness is 

a	branch	of	Emaan.”	[Al-Bukhari	and	Muslim].

Social	studies: Social Studies Teachers will have children research mainly social 

issues and or issues related to the themes they learn in grades 6-9, including hunger, 

poverty, global warming, etc.

Teacher Input/Main 
Student Activity

MY IDENTITY PROGRAM - TEACHER’S MANUAL MY IDENTITY PROGRAM - TEACHER’S MANUALABU DHABI EDUCATION COUNCILABU DHABI EDUCATION COUNCIL46 47



Assessment

Each segment of the assignment can assess individually. Students will be assessed 

on their well-written articles, and captions. Grades given for student’s abilities to 

correctly research biographical information and make connections between  

Sheikh	Zayed’s	life	and	the	changes	that	happened	in	the	UAE	during	his	ruling	time.	

•	 Low	Performers	can	have	modified	assignments	that	may	shorten	the	amount	of	

information needed or have pre - selected facts to research. It will be crucial for 

students	to	choose	facts	about	Sheikh	Zayed	and	that	truly	had	a	great	impact	on	

the Emirates Society.

Create a KWL Chart

•	 Ask	the	class,	“What	are	the	contributions	of	Sheikh	Zayed	in	the	field	of	

education,	economy,	culture,	religion,	etc?	“How	much	do	we	know	about	

Sheikh	Zayed	and	his	impact	on	UAE?

Complete the K Know part of the chart as students respond. Under the W (what 

would	you	like	to	learn	more	about	Sheikh	Zayed	and	his	contributions	in	the	field	

of education, economy, culture, religion, etc? In the last day after the presentations, 

complete the L (what the students learned) part of the chart.    

Day 1

•	 Teacher	should	present	the	class	with	an	excerpt	from	the	bibliography	of	Sheikh	

Zayed	(refer	to	Bibliography).

•	 Teacher	should	display	how	the	selected	excerpt	displays	Sheikh	Zayed	who	had	

a	tremendous	impact	on	UAE	society	in	different	fields.

•	 Teacher	will	educate	students	on	the	various	parts	of	a	newspaper:	Articles,	

Obituary, Commemorative Stamp, Photos, Captions, “Dear Reader” Letters, etc.

•	 Teacher	will	provide	students	with	samples	of	newspaper	articles.	Preferably,	

articles	that	display	the	life	of	Sheikh	Zayed	and	how	it	connects	to	school	core	

values to provide solid foundation of how articles should be written.

•	 Teacher	will	demonstrate	how	biographical	information	is	written:	Third	person	

writing,	interesting	information	about	Sheikh	Zayed,	and	key	events	from	his	life.

Warm up / Introduction/ 

Pre - Assessment

Teacher Input/Main 

Student Activity

Teacher	Name:............................................................................. Date:	 .................................... Age	Group	Level: 4 (Grades 10-12)

Subject:	National identity Framework             Length: Two weeks 

Title:	Character(s)	in	History	-	A	Biographical	Investigation								Theme:	Values,	Society,	Culture,	Citizenship	and	History	

Areas	of	Interaction: Perseverance, integrity, respect, kindness

This lesson enhances a common lesson about biographies and autobiographies 

by infusing it with connections to individuals’ life through the key elements of a 

newspaper.	Students	could	research	the	life	of	Sheikh	Zayed	and	its	impact	on	the	

state of UAE.

Students will sail - in a holistic manner - in the life and qualities and achievements of 

Sheikh	Zayed	bin	Sultan	-	May	God	rest	him	in	peace	-	to	express	their	appreciation,	

affection	and	gratitude	in	a	more	expansive	manner	and	recognize	his	positive	

impact on the state.

Students	will	be	able	to	define	the	literary	terms	of	biography	and	autobiography.

Students	will	be	able	to	define	key	terminology	associated	with	newspapers.

Students	will	be	able	to	identify	and	define	school’s	core	values.

Students	will	research	life	of	an	influential	person.

Students will use research to make connections between school’s core values and 

how	their	chosen	figure	displayed	the	core	values	in	their	lives.

Students will create a visual digital presentation or poster- board displaying  

these	findings.

Resources

•	 Zayed:	Man	Who	Built	a	Nation	(refer	to	Bibliography)

•	 Zayed:	The	Desert	man	and	Civilization	Builder	(refer	to	Bibliography)

•	 Memorable	Speeches	of	Zayed	(refer	to	Bibliography)

•	 Teacher	-	selected	biographical	and	autobiographical	works	of	Sheikh	Zayed

•	 Student	access	to	library	and	computer	labs.

•	 Newspapers

•	 Handouts

Differentiation
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Day 2 - Day 10

•	 Teacher	tells	the	students	to	begin	the	researching	element	of	the	lesson.	 

They	should	search	for	one	fact	only	about	Sheikh	Zayed.

•	 Students	will	provide	one	fact	about	Sheikh	Zayed’s	life	and	share	out	their	

findings.	Teacher	will	reinforce	proper	researching	techniques	displayed,	 

so students have a solid researching foundation.

•	 Students	will	begin	to	expand	their	research.

•	 Teacher	will	provide	proper	time	and	resources	for	students	to	research	the	

biography	of	Sheikh	Zayed.

•	 Each	day,	class	will	focus	on	a	key	element	of	a	newspaper.	(Day	1	-	Article/	Day	

2 - Obituary/ etc.)

•	 Students	will	focus	on	events	in	Sheikh	Zayed’s	life	that	had	a	huge	impact	on	the	

state of UAE.

Day 11 - Day 12

•	 Students	will	visually	display	their	findings	with	either	a	digital	storyboard	or	

traditional poster board displaying all the elements of the project.

•	 Students	will	prepare	an	oral	presentation	of	their	findings.

Science:	Science	Teachers	may	have	students	search	the	life	of	Sheikh	Zayed	

with a focus on the following facts: Science advancements, building of science 

laboratories,	Engineering	and	medical	field,	etc.

Technology:	Students will search the internet and make a list of 10 videos about 

Sheikh	Zayed	and	his	great	contribution	to	UAE	development.

English	and	Arabic:	Students	can	discuss	Sheikh	Zayed’s	contribution,	some	

students may discuss his contribution to education, other may discuss his 

contributions to economy, etc.

Math:	Math	teachers	may	challenge	the	students	to	work	in	groups	to	find	100	

facts	about	Sheikh	Zayed	and	his	contributions	and	impact	on	the	State	of	UAE.

Islamic	Studies:	Islamic Studies Teachers may have students search the life of 

Sheikh	Zayed	with	a	focus	on	the	following	facts:	building	mosques,	red	crescent,	

religious	institutions,	The	ministry	of	religious	affairs,	Helping	the	elderly,	widows,	

orphans, etc.

Social	studies:	Social Studies Teachers may also have students search the life of 

Sheikh	Zayed	with	a	focus	on	the	following	facts:	Uniting	Different	Emirates	into	

one country, Making the most of the country’s resources, Architecture, Islamic 

Banking,	etc.

Closure/Presentations

Integrated Links 

Teacher Input/Main 
Student Activity
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Resources

The Ugly Duckling (bi - lingual), drawing paper, markers, scissors, journals (these are 

needed	if	you	choose	to	have	children	problem	solve	or	reflect	in	writing).

Assessment

Pre - Assessment / Checking Prior Knowledge: Drawing Faces.

Formative Assessment: Use student responses from the discussions to assess 

learning and understanding. 

Summative Assessment / Review: You may wish to have students write or draw in 

their journal about what they learned from this lesson.

Bloom’s	Taxonomy

The	teacher	can	use	Bloom’s	higher	order	of	questioning	when	asking	students	

questions about the Ugly Duckling.

•	 What	happened	when…

•	 Do	you	remember	how…

•	 Explain	why	the	other	ducklings	were	making	fun	of	their	sister/brother.

•	 What	if	you	were…

•	 What	happen	if	you	were	in	the	duck’s	shoes?	What	would	you	have	done?

•	 Begin	the	lesson	by	having	students	draw	and	color	likenesses	of	their	faces	on	

drawing paper.

•	 Have	the	students	cut	out	their	faces	on	drawing	paper.

•	 Discuss	how	the	faces	look	focusing	on	how	each	is	unique	yet	still	beautiful.

Differentiation

Teacher	Name:........................................................................ Date:	 .................................... Age	Group	Level: 1 (Grades KG1-KG2)

Subject: National identity Framework			 	 				Length:	Three 45 minutes sessions 

Title:	The Power of Words         Theme: Values and Citizenship 

Areas	of	Interaction: Respect, Empathy (Caring), Tolerance

The children’s classic The Ugly Duckling is an excellent read aloud to prompt 

discussions on caring, empathy, tolerance, and respect. Throughout the story,  

the main character (ugly duckling) is treated poorly by other animals he encounters. 

As	the	duckling	continues	on	his	journey,	he	finds	one	character	(the	farmer)	that	

accepts him for who he is. With time, caring, and respect, the duckling develops into 

a swan proving that there is something beautiful in everyone.

Students would link their understanding of respect through the practical process 

and	simplified	discussions	within	the	classroom	and	the	school	to	reflect	their	

understanding	of	the	significance	of	these	practices.

•	 Students	will	identify	story	elements.

•	 Students	will	identify	and	discuss	character	traits	(attitudes)	that	are	and	are	not	

demonstrated by the characters throughout the story.

•	 Students	will	discuss	how	words	leave	a	lasting	imprint	on	a	person.

•	 Students	will	identify	ways	to	treat	others	with	kindness	and	politeness.

•	 Students	will	use	problem-solving	strategies	to	brainstorm	how	the	main	

character could have handled the negative comments from the other characters.

Activity 1

•	 Explain	to	the	students	that	they	will	be	listening	to	The	Ugly	Duckling	 

(Bi-Lingual)	read	aloud.

•	 As	the	story	is	read	aloud	style,	have	the	students	listen	for	story	elements	

(characters, setting, problem, solution). Chart story elements as they are 

discussed.

•	 As	the	story	is	read,	discuss	the	character	traits	(attitudes)	demonstrated	by	the	

characters in the story. At this time, you may also discuss the character traits 

that are not demonstrated. For Low performers, the teacher may record their 

responses	in	a	t-chart.	Higher	Performers	may	record	their	own	responses	in	a	

reading journal.
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Have	students	draw	in	their	journal	about	what	they	learned	from	this	lesson.	 

They	might	draw,	for	example,	two	different	children	respecting	each	other	by	

shaking hands or exchanging gifts or helping each other.

Closure

•	 Students	may	read	other	stories	that	deal	with	the	concept	of	respect.

•	 Students	may	draw	different	types	of	birds	living	together	and	respecting	one	

another. The teacher may want to make sure the students do not draw preys  

and predators living together, so science concepts will not be compromised.

Science: Science Teachers may read the Ugly Duckling to the students when 

they teach the life cycle of a bird. All ducklings are equal; they go through the 

same life cycle; no one is better than others.

Technology: The IT teachers can teach students how to start, stop, and pause 

a video. They can show a cartoon of the Ugly Duckling and then teach the 

students these skills. 

English: The activities in this lesson will improve the students’ skills in listening 

and speaking.

Arabic: The activities in this lesson will improve the students’ skills in listening 

and speaking.

Alternative Activities

Subject Integration

Subject IntegrationActivity 2

•	 Explain	to	the	students	that	they	will	be	listening	to	the	story	The	Ugly	Duckling	

for a second time. This time they will be holding their faces created in the 

beginning of this lesson.

•	 Each	time	the	students	hear	the	characters	in	the	story	using	“hurtful	words”,	

they are to crumple their faces.

•	 As	you	continue	to	read	story,	stop	periodically	to	ask	the	students	to	describe	

what is happening to their faces.

•	 When	you	have	finished	reading	the	story,	ask	the	students	to	unfold	their	faces.

•	 Discuss	how	their	faces	have	changed.	Have	the	students	try	to	get	the	wrinkles	

and folds out of their faces. Discuss whether they are able to “undo” the damage 

they have done to their faces.

•	 Discuss	how	the	damage	caused	to	their	faces	is	similar	to	the	“hurt”	they	feel	

inside when someone uses hurtful words.

Math: The Math teachers may use the story The Ugly Duckling to teach about 

numbers, addition and subtraction; for example, the # of ducks, take away one 

ugly duck, how many are remaining, etc.

Islamic Studies: Islamic Studies Teachers make link this lesson to the relationship 

between	the	prophet	and	Bilal.	The	prophet	(Peace	be	upon	him	loved	Bilal)	

even	if	Bilal	was	different	(Black).	He	also	Loved	Salmaan	Al	Farisi,	who	was	

from another country. 

Social studies: Social Studies Teachers may have students draw different dresses 

for expatriates that live in UAE, locals, Indians, Americans, Asians. They may 

draw them while practicing different activities.
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